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Abstract 

Smooth running of institutions depends on relationship types existing 
between leaders and the led. Leadership structure adopted equally 
spells the dedication, job satisfaction and commitment of the followers. 
Schools are hierarchically organized with Head teachers being at the 
top of the organogram charged with the responsibility of 
administration. This study therefore sought a relationship between 
Headteachers’ leadership style and teachers’ job satisfaction. 
Correlational design was adopted. Three null hypotheses were tested at 
.05 alpha level. 100 PrimarySchool teachers participated. Two 
instruments were used: Teachers’ Job Satisfaction Questionnaire (r = 
0.81) and Teachers’ Perception of Headteachers’ Leadership Style 
Questionnaire (r = 0.75). Pearson Product Moment Correlation and 
Multiple Regression Analysis were used to analyze data. Result showed 
that Headteachers’ Leadership Style and Teachers’ Job Satisfaction 
were strongly and positively correlated (r = .451, ρ < .05). 
Authoritarian, democratic, autocratic and laissez faire styles jointly 
contributed 21.9% to Teachers’ Job Satisfaction and was significant at 
(0.000, F(4, 95) = 6.645, p < 0.05) indicating significant composite 
contribution to job satisfaction. Independently, authoritarian style made 
significant, positive contribution (β = 16.4%) to teachers’ job 
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satisfaction, democratic style contributed positively (β = .103, 10.3%), 
autocratic style made a positive contribution (β = .060, 6.0%) while 
laissez faire made significant positive contribution (β = .323, 32.3%) to 
teachers’ job satisfaction. Conclusion was that leadership styles of 
Head teachers influence job satisfaction of teachers and that laissez 
faire style generated more satisfaction in teachers. It was partly 
recommended that leaders at all levels of administration should wear a 
human face in the course of discharging their duties. 

 
Key Words: Leadership Styles (Authoritarian, democratic, autocratic and laissez faire), 
Job Satisfaction,  
 
 

  In all human organizations there are definite goals and rules set to be achieved 
and followed respectively. There are equally tendencies for people to be disobedient and 
hence advertently or wilfully work against the set goals of the organization. To achieve 
maximally the purpose for setting up an organization, interactions among the people 
within the institution are structured in such a way that certain cadre of the workforce are 
mandated to give orders and others are compelled to obey these orders for the smooth 
running of the organization. This group empowered by law to give orders is known as 
the Management team with the Manager at the top of the organogram. The Manager 
therefore exerts leadership control over the entire workforce or members of any given 
institution be it political, social or educational. Within the school hierarchy, this mantle 
of leadership falls on the Headmaster or Headmistress collectively referred to as the 
Headteacher. The school’s micro social community comprises the academic staff, the 
pupils, the support staff known as the non-teaching staff and the parents. With the 
exception of the later, all the other members of this micro social community come under 
the direct influence of the school leadership. 

Leadership in schools is therefore the process of enlisting and guiding the talents 
of the people within this community towards realizing common educational goals and 
improving the educational process. Leadership according to Ward (2017) is the art of 
motivating a group of people to act towards achieving a common goal. Ololube (2013) 
in Amanchukwu, Stanley and Ololube (2015) noted that leadership involves a type of 
responsibility aimed at achieving particular ends by applying the available resources 
(human and material) and ensuring a cohesive and coherent organization in the process. 
In his own explanation of leadership, Nammari (2016) observed that true leaders are 
exceptional individuals and exemplary managers; they are the ones that offer help 
without expecting any returns. They mentor without having to be asked. As a result, they 
are influential and enjoy the commitment from individuals fortunate enough to work 
with them. It is a process by which an individual or group coerces or encourage others 
within a system to achieve the goals of the system which is usually the mandate. The 
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achievement of aims or goals of any organization rests mainly on the workforce and 
their willingness to “go along” with the Management team. This again is determined by 
the leadership style adopted by the Management team or the Head. 

Leadership Styles can be regarded as the different techniques or approaches 
adopted by the leadership of an institution to coerce, encourage or motivate the 
workforce.  Flynn (2009) in in Loganathan (2013) defined leadership styles as the 
adaptation of varying techniques used by leaders to provide guidance and influence 
participation of subordinate in a specified course to be navigated. These definitions 
imply that there are a range of leadership styles a leader can subscribe to depending on 
his or her level of ingenuity. In this study, four leadership styles of authoritarian, 
autocratic, democratic and laisser-faire. (Goleman, 2000, Lewin, Lippit and White 
(1939) in Jamal (2014) were considered.              

In authoritarian style, leaders take decision with little or no participation or 
creative input from their followers and independently preside over policies and 
processes. Direct supervision is believed to be key in maintaining a successful 
environment and followership. In autocratic style, leadership is centred on the leader 
who holds all authority and responsibility, decisions are made without consultations. 
The leader maintains his authority by force, intimidation, threat, reward and punishment 
or position. He does not mind whether anyone else agrees with him or not as workers 
simply do what they are told to do. This style of leadership allows quick decision 
making and eliminates argument. Democratic leadership style consists of the leaders 
sharing decision-making with group members (Foster, 2002). He believes that there is 
no organization without its people, solicits, values and takes into account other’s opinion 
and sees the ultimate responsibility for decision making as his own. Democratic style 
works best when members are skilled and ready to share their knowledge and expertise. 
For the laissez-faire, all priviledges, rights and powers to make decision are fully in the 
hands of the workers. Followers are allowed complete freedom to make decisions 
affecting their work. The leader does not directly participate in decision-making except 
when requested by the workers as it is a complete self-rule.  

Jamal (2014) believes that leadership styles in the educational organizations are 
not different from leadership styles in other organizations. As a school principal is the 
leader of a team, his leadership style has great impact. This means that leadership styles 
of the school head is of paramount importance as its effect on every outcome and aspect 
of the school is far reaching. Supporting this view, Fullan (2001) maintained that 
principal’s leadership styles is one of the crucial factors in team success, due to its effect 
on job satisfaction, commitment, motivation, quality and level of teacher performance, 
as well as its indirect effect on students’ achievement. According to Birasnav, 
Rangnekar and Dalpati (2011) leadership style is considered to be a component 
contributing significantly to the organization’s success particularly when human assets 
and resources are considered to be the main factor in the organization’s success and 
prosperity.   
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In line with Fullan (2001), job satisfaction of teachers is connected to the 
Principal’s leadership style which in turn plays a role in the performance of pupils in 
school subjects. In all human activities, satisfaction is key to the continued engagement 
in such activities. It could be being happy or contentment with what one is doing or 
getting the best of fun or enjoyment out of such activities. Cakmak, Oztekin, and 
Karadag (2015) citing Locke, (1983) defined Job satisfaction as the positive emotional 
state experienced as a result of a person’s appreciation for their profession or 
professional experiences. It could also be regarded as the extent to which people like 
(satisfaction) or dislike (dissatisfaction) their jobs or the affective feeling employee have 
towards their jobs generally or to some definite aspects of the work environment. In this 
study job satisfaction was considered vis-à-vis leadership style of leaders, in this case, 
the Headteachers. In education a in elsewhere, job satisfaction has emotional, cognitive 
and behavioural components. The emotional component refers to job related feelings 
like boredom, anxiety, acknowledgement, excitement, the cognitive component refers to 
beliefs regarding one’s job whether it is respectable, mentally demanding and rewarding 
while the behavioural component includes people’s action as touching their works, 
tardiness etc. (Bernstein & Nash, 2008). In most cases teachers openly complain about 
the teaching profession due to the ill-treatment meted out to the teachers by the 
government, government agencies and even the society at large as is commonplace in 
Nigeria. In other instances teachers become very worried over the type style adopted by 
School heads in the administration of the schools which is basis of this study. 

Several empirical studies have been conducted on the correlation between 
leadership styles and job satisfaction in different professions. For example, Nyenyembe, 
Maslowski, Nimrod & Peter (2016), working with 180 teachers from ten public 
Secondary Schools in Songea District of Tanzania, found that job satisfaction of 
teachers was linked to Principals’ leadership style. Sancar (2009) studied the leadership 
behaviours of public school principals as perceived by public school teachers in relation 
to teacher job satisfaction in Northern Cyprus. Result of this study showed that a 
significantly positive relationship exists between school principals’ perceived 
‘consideration’ behaviour and teachers’ expressed job satisfaction which agrees with the 
findings of this study.Sarwar, Mumtaz, Batool & Ikram (2015) examined the 
transformational and transformational leadership theory among the employees and 
managers at functional levels in IT research and development department of three major 
cities of Pakistan. Results reveal a positive effect of both transformational and 
transactional leadership on job satisfaction and organizational commitment, but this 
effect is more in case of transactional leadership. Afshinpour (2014) conducted a 
correlation study to determine the extent to which leadership style preferences correlate 
with employee satisfaction with supervision among employees and leaders of some 
companies. Results indicated that each of the five leadership styles had a positive 
correlation with employee satisfaction, 
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Statement of the Problem 
The control and administration of Nigerian schools are vested in the hands of 

the Ministry of Education and Local School Boards or Authorities. The direct execution 
of rules, regulations and laws guiding the conduct of the schools rests on these 
government delegates called Principals or Headteachers. This nomenclature is however 
subject to the level of education in question. This means that the leadership control of 
schools falls within the purview of these government delegates. In the course of school 
administration, some of these Headteachers have become tin gods and power drunk and 
become very harsh with their staff. Some teachers have therefore sought for transfer to 
other schools. In most cases the rift has led to open and severe confrontations between 
teachers and school leadership only for the Ministry to intervene. It is against this 
backdrop that this study investigated leadership styles of Head teachers as correlates of 
job satisfaction of teachers. 
 
Research Hypotheses  
The following three null hypotheses were raised and tested at 0.05 alpha level of 
significance 
HO1: There is no significant relationship between Principals Leadership Style and 
Teachers’ Job Satisfaction. 
HO2: There is no significant composite contribution of Leadership styles (authoritarian, 
democratic, autocratic and laissez faire) to teachers’ job satisfaction. 
HO3: There are no significant relative contributions of authoritarian, democratic, 
autocratic and laissez faire leadership styles to teachers’ job satisfaction. 
 
Materials and Methods  

The research design employed for this study is the descriptive survey within the 
premise of correlational design. The population comprised all Primary School teachers 
in the thirty nine (39) Public Primary Schools in Ijebu-Ode Local Government Area of 
Ogun State. The sampling technique used for this research was the purposive sampling 
technique in which ten largePrimary Schools were selected from the population of 39 
Public Primary Schools in Ijebu Ode Local Government Area of Ogun State. Ten (10) 
teachers were then randomly selected from each of the ten schools to give a sample size 
of one hundred. In collecting data,two instruments were developed by the researchers. 
They include Teachers’ Perception of Head-teachers’ Leadership Quality Questionnaire 
and Teachers’ Job Satisfaction Questionnaire.  

Teachers’ Perception of Head teachers’ Leadership Quality Questionnaire was 
designed for the teachers to complete to help them estimate how the Headteachers’ 
leadership impinges on their satisfaction on the job. Twenty five (25) items were raised 
from the features of autocratic, authoritarian, democratic and laissez faire. The response 
is patterned after the Rensis Likert Scale of SA, A, D and SD. The instrument was 
content validated by experts in Educational Management. The validated instrument was 
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administered to 25 Primary School teachers in Odogbolu LGA, as they were not part of 
the study sample. The outcome was used to determine the reliability index using 
Cronbach Alpha (0.81). 

Teachers’ Job Satisfaction Questionnaire (TJSQ) is a 21 item questionnaire 
adopted from Ngimbudzi (2009), a questionnaire used for the collection of data for his 
Masters Degree Dissertation in the Department of Educational Sciences, Institute of 
Educational Leadership, University of Jyvaskyla, Tanzania. The instrument consists of 
two sections – Section A and Section B. Section A consists of the teachers’ bio-data 
such as name of school, sex, length of service while Section B contains the item 
statements of the questionnaire describing the teachers’ different levels of Job 
Satisfaction. The items are arranged on the basis of Likert Scale type of Strongly Agree, 
Agree, Disagree and Strongly Disagree. The respondents selected the options that best 
satisfied their level of agreement or disagreement on each item.The instrument was re-
validatedfor the researchers’ local environment and administered to a sample oftwenty 
five teachers who were not part of the main study. Cronbach’s coefficient alpha was 
computed and reliability obtained was .75. 
 
Method of Data Analysis 
The analysis techniques used were the Pearson Product Moment Correlation 
Coefficientand Multiple Regression Analysis. Pearson Product Moment Correlation 
coefficient was used to determine whether a relationship exists between the predictor 
and criterion variables. Multiple Regression analysis was used to determine how the 
predictors contributed to job satisfaction of teachers. 
 
Results 
Test of Hypotheses 
Hypothesis one (HO1): There is no significant relationship between Headteachers’ 
Leadership Stylesand Teachers’ Job Satisfaction. This hypothesis was tested using 
Pearson Product Moment Correlation Coefficient and the result is presented in table 4.1 
below. 
 
Table1: Summary of Pearson Product Moment Correlation Coefficient showing 
relationship between Headteachers’ Leadership Style and Teachers’ Job 
Satisfaction 

Variable Number Mean Std dev. r Sig Remark 
Leadership Styles 
 
 
Job Satisfaction 

100 
 
 
100 

76.0 
 
 
62.8 

8.89 
 
 
8.18 

 
 

 

 
 

 
 
 

       *P < 0.05 

.451 .000 
Significant 
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Results of analysis show that the correlation coefficient (r) is significant at P <. 05 (r = 
.451, P <. 05). This implies that the null hypothesis of no significant was rejected, 
indicating a significant relationship betweenPrincipals Leadership Style and Teachers’ 
Job Satisfaction. 
 
Hypothesis Two (HO2): There is no significant composite contribution of Leadership 
styles (authoritarian, democratic, autocratic and laissez faire) to teachers’ job 
satisfaction.This hypothesis was tested with Simultaneous Multiple Regression Analysis 
and the results are presented in the following tables. 
 
Table 2: Model Summary of the R, R Square and Adjusted R Square in the 
Multiple Regression Analysis 

Model                  R              R square               Adjusted                   SE of the 
                                                                       R square                   Estimate 
 
 
1                       .468a                 .219                      .186                      7.381161 

             a. predictors: (constant), authoritarian, democratic, autocratic and laissez faire. 

 
The correlation coefficient resulting from the Multiple Regression Analysis shows that 
there is a fairly strong correlation (R = .468) between the predictors and the criterion 
variable. The coefficient of determination is relatively mild (R2 = .219) and shows 
moderate strength in predicting teachers’ job satisfaction. Thus 21.9% of the variance in 
teachers’ job satisfaction is explained by Leadership styles. The remaining unexplained 
78.1% could be attributed to the effect of several other variables not investigated by this 
study. This composite contribution is further interpreted by the ANOVA Summary 
below. 
 
Table 3: ANOVA a Summary of Significance Level in the Multiple Regression 
Analysis 

Model                             Sum of squares        df            Mean Square               F              
Sig 
1          Regression             1448.386                4               362.097  
6.645        .000b 

            Residual                 5176.3749              5                 54.488 
            Total                      8355.622              99 

        a. Dependent Variable: Teachers’ job satisfaction 
        b. predictors: (constant), authoritarian, democratic, autocratic and laissez faire. 
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Though the coefficient of determination, R2 is fairly strong (Table 2), the Analysis of 
Variance is very significant (0.000, F(4, 99) = 6.645, p < 0.05). This indicates that the 
composite contribution of Head teachers’ Leadership styles (authoritarian, democratic, 
autocratic and laissez faire) to teachers’ job satisfaction is statistically significant. 
Therefore it can be assumed that the predictor variables could reasonably predict 
teachers’ job satisfaction and as a result the null hypothesis was rejected. 
 
Hypothesis Three (HO3): There are no significant relative contributions of authoritarian, 
democratic, autocratic and laissez faire leadership styles to teachers’ job satisfaction. 
This hypothesis was tested with Simultaneous Multiple Regression Analysis and the 
result is presented in table 4 
 
Table 4: The Beta (Β) Coefficients in the Multiple Regression Analysis showing 
Relative Contributions of Authoritarian, Democratic, Autocratic and Laissez Faire 
Leadership Styles to Teachers’ Job Satisfaction 

Coefficientsa 
Unstandardized coefficients     Standardized coefficients 
Model                                               B                                SE              Beta             t                   Sig 
1           (Constant)                       27.984                            7.319                               3.824            .000 
              Authoritarian                     .472                              .308            .164            1.534            .128 
               Democratic                       .477                              .422            .103            1.130            .261 
              Autocratic                          .141                              .223            .060               .634           .528 
              Laissez Faire                     .520                              .169            .323             3.074           .003 

    a. Dependent Variable: Teachers’ job satisfaction 

 
From table 4; the Beta (β) weightings of the three predictor variables are given 

in the standardized coefficient column. The constant is 27.984. Relative to each other, 
authoritarian has a positive effect on teachers’ job satisfaction (β = .164) and this is 
statistically not significant at (0.128, P > 0.05), democratic has a positive effect on 
teachers’ job satisfaction (β = .103) and this is statistically not significant at (0.261, P> 
0.05)autocratichas a positive effect with β value of .060 which is statistically not 
significant at (0.528, P> 0.05) andlaissez faire also has a positive effect on achievement 
(β = .323) which also is statistically significant at (0.003, P< 0.05). These Beta values 
represent their relative contributions to teachers’ job satisfaction. 
Authoritarianleadership style made a contribution of 16.4%, democraticmade a 
contribution of 10.3%, autocratic a contribution of 6.0%, while laissez faire leadership 
style made a contribution of 32.3% to teachers’ job satisfaction. Therefore, laissez faire 
leadership style predicts teachers’ job satisfaction more than authoritarian, democratic 
and autocratic leadership styles. The prediction is in this ranking order Laissez faire > 
Authoritarian > Democratic > Autocratic. 
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Discussion   
Three hypotheses were postulated and tested in this study. The first hypothesis 

sought to find out if a significant relationship exists between leadership style of 
Headteachers and teachers’ job satisfaction. Analysis of data shows that a significant 
relationship exists between leadership style of Headteachers and teachers’ job 
satisfaction leading to the rejection of the stated null hypothesis. This result agrees with 
the findings of Loganathan (2013), Abdukadir and Ali (2015) and Cakmak, Oztekin, and 
Karadag, (2015). In their different studies the researchers agree that leadership style has 
a strong relationship with job satisfaction. Sancar (2009) studied the leadership 
behaviours of public school principals as perceived by public school teachers in relation 
to teacher job satisfaction in Northern Cyprus. Result of this study showed that a 
significantly positive relationship exists between school principals’ perceived 
‘consideration’ behaviour and teachers’ expressed job satisfaction which agrees with the 
findings of this study. In their study on Headteachers’ leadership style and teachers’ job 
satisfaction in Primary Schools in Ekiti State Nigeria, Adeyemi and Adu (2013) found 
that there was a significant relationship between Headteachers’ democratic leadership 
style and teachers’ job satisfaction in the schools. In this study however, it was found 
that the laissez faire style contributed highly or better than the other styles of leadership 
considered in this study. It implies that teachers used in this study agreed that when 
allowed freedom to make decisions affecting their jobs, without copious intervention by 
the Headteachers, their job satisfaction is significantly guaranteed. 
 
Conclusion 
From the results of this study, it can be concluded that leadership is vital not only for the 
satisfaction of workers but also for the success of any organization. The four styles 
considered in this study had positive effect on job satisfaction but only laissez-faire had 
a significant contribution. This notwithstanding, authoritarian, democratic and autocratic 
styles can produce desirable effects if well implemented from the standpoint of our 
findings. 
 
Recommendation 

It is therefore recommended that teachers be allowed more freedom in the 
decision of matters affecting their satisfaction in their different schools to reflect the 
outcome of this study favouring laissez-faire style of leadership.  
To avoid a total ‘takeover’ by teachers (aftermath of laissez-faire), leadership in 
Nigerian schools should be a mix of the four styles investigated as they had positive 
contributions to job satisfaction.  
 Since leadership is associated with this magnitude of importance, it becomes 
imperative to recommend that people with proven integrity,honesty, trustworthiness and 
ethics be appointed into positions of leadership in our schools not only being based on 
seniority. 
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Lastly, leaders at all levels of administration should wear a human face in the course of 
discharging their duties no matter the leadership style adopted. 
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